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PART ONE

	What are the learning objectives?
	How, where, and when are they assessed? 
	What are the expectations?
	What are the results?
	Committee/ person responsible?  How are results shared?

	1.The ability to articulate his/her viewpoint(s) in relation to gender issues in a variety of disciplines.
	During AY2008-2009, 105 Assessment Surveys were collected from 6 sections WST 2309G; 7 Assessment Surveys were collected from 1 section of WST 4309. These surveys were read by members of the WST Assessment Committee. Questions 1 and 2 of the survey address this Student Learning Objective (SLO).

In addition, final papers were collected from 6 sections of WST 2309G and 1 section of WST 4309, and a random sample of these papers was read by the Assessment Committee members.


	Students will leave WST2309G able to articulate a clear viewpoint based in Women’s Studies vocabulary regarding gender and sex and  how these affect their everyday lives. 

Students will leave WST 4309/graduate from the WST minor articulating more complex views and/or using more complex vocabulary regarding gender and sex, and how these affect their everyday lives.
	The materials collected from AY 2008-2009 demonstrated student awareness of gender issues in both WST 2309 and WST 4309.  Student materials represented perspectives from a variety of disciplines.  

As expected, students completing WST 4309 were better able to articulate their viewpoints regarding gender issues and to do so in a more complex manner than students completing WST 2309G.  However, students in the latter course were also quite able to articulate their viewpoints.  Overall, 25-30% of students demonstrated the ability to score in the highest category.  For example, one student wrote: “Gender is society’s code word for how we should behave according to our sex,” while another called gender “a social construct placed on bodies.”
	Carrie New, WRC mgr., administered the survey in all courses; members of the WST assessment committee read, scored, and evaluated the assessment documents. Course papers were collected by individual instructors and shared with Assessment Committee members (w/ names redacted) by New and Ludlow. Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	2.The ability to discuss how political, social, economic and/or religious factors influence gender role development.
	During AY2008-2009, 105 Assessment Surveys were collected from 6 sections WST 2309G; 7 Assessment Surveys were collected from 1 section of WST 4309. These surveys were read by members of the WST Assessment Committee. Question 3 of the survey addresses this SLO.

In addition, final papers were collected from 6 sections of WST 2309G and 1 section of WST 4309, and a random sample of these papers was read by the Assessment Committee members.
	Students will leave WST2309G able to articulate that political, social, economic and/or religious factors influence gender role development. 

Students will leave WST 4309/graduate from the WST minor able to articulate in more complex vocabulary how political, social, economic and/or religious factors intersect to influence gender role development.
	The materials collected from AY 2008-2009 demonstrated that students in both WST 2309 and 4309 recognize that gender role development is influenced by political, social, economic, and/or religious factors. Out of 105 students surveyed in WST 2309, 103 identified at least one external influence on gender role development (question #3). When asked whether they had a

specific gender role to fulfill because of their sex (question #2), 66 students (63%) could identify could identify at least one pressure from external forces (typically identified as “society”).

All 7 respondents in WST 4309 identified at least one external factor influencing gender role development. When asked whether they had a specific

gender role to fulfill because of their sex (question #2), 7 students (100%) could identify at least one pressure from external forces. Students in WST 4309 were more likely to focus on the ways in which political, social,

economic, and/or religious factors intersected to influence gender role development: 7 respondents discussed intersections between two or more external factors.

Of the 18 WST 2309 papers analyzed, 12 (67%) demonstrated at least some

awareness that political, social, economic, and/or religious factors influence gender role development.

While not all of the final papers in WST 4309 addressed gender role development specifically, all of the students were able to articulate how political, social, economic, and/or religious factors intersected with gender. The 4309 papers demonstrated a significantly more sophisticated

understanding of the role external factors play on gender than did the 2309 papers.
	Carrie New, WRC mgr., administered the survey in all courses; members of the WST assessment committee read, scored, and evaluated the assessment documents. Course papers were collected by individual instructors and shared with Assessment Committee members (w/ names redacted) by New and Ludlow. Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	3.The ability to demonstrate awareness of cultural contexts in which women have lived and worked.
	During AY2008-2009, 105 Assessment Surveys were collected from 6 sections WST 2309G; 7 Assessment Surveys were collected from 1 section of WST 4309. These surveys were read by members of the WST Assessment Committee. Question 4 of the survey addresses this SLO.

In addition, final papers were collected from 6 sections of WST 2309G and 1 section of WST 4309, and a random sample of these papers was read by the Assessment Committee members.
	Students will leave WST2309G able to demonstrate, in Women’s Studies vocabulary, an awareness that cultural contexts influence how women live and work. 

Students will leave WST 4309/graduate from the WST minor articulating, using more complex vocabulary, some of the specific ways that cultural contexts influence how women live and work.
	The materials collected from AY 2008-2009 demonstrated student awareness of how cultural contexts in which women have lived and worked in both WST 2309 and WST 4309. Students were able to articulate a variety of examples of how culture affects the ways in which women live and work. For example, "Most cultures today have expanded and are open to women having careers and being independent." There were also many variations on the answer, "Women now are more allowed to do what they want."  A few students did note that "culture has limited how women live and work, giving them less options."

As expected, students completing WST4309 were more sophisticated as they described the cultural context of women's lives and were able to do so in a more complex and analytical manner than students in WS2309G. For example, only a small number of students in WST2309 noted more complex implications of our culture for women, for example "that some women live to please men" and women need to fit a certain "persona" to be "noticed" and "women are still paid less than men." In the WS4309 class, all seven students expressed an awareness of the complexities and dilemmas faced by women in our society.
	Carrie New, WRC mgr., administered the survey in all courses; members of the WST assessment committee read, scored, and evaluated the assessment documents. Course papers were collected by individual instructors and shared with Assessment Committee members (w/ names redacted) by New and Ludlow. Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	4. The ability to understand values pertaining to gender differences across as well as within cultures.
	During AY2008-2009, 105 Assessment Surveys were collected from 6 sections WST 2309G; 7 Assessment Surveys were collected from 1 section of WST 4309. These surveys were read by members of the WST Assessment Committee. Questions 3 and 4 of the survey address this SLO.

In addition, final papers were collected from 6 sections of WST 2309G and 1 section of WST 4309, and a random sample of these papers was read by the Assessment Committee members.
	Students will leave WST2309G able to demonstrate, using Women’s Studies vocabulary, an awareness that gender differences relate to  race, ethnicity, and class. 

Students will leave WST 4309/graduate from the WST minor articulating, using more complex vocabulary, an understanding of how race, ethnicity, and class intersect with and shape gender.
	The materials collected from AY2008-2009 in both WST2309 and WST4309 failed adequately to address the students’ "ability to understand values pertaining to gender differences across as well as within cultures." As noted for SLO 3, above, students were able to articulate a variety of examples of how culture affects the ways in which women live and work, which did demonstrate an awareness of differences that exist. While cultural values were implicit in their answers, only one student in WS2309G explicitly expressed this: "Cultural values expect women to stay at home with the children. This affects how many women there are in the workplace and how they are expected to live." Although most students spoke of cultural differences within our society, several claimed, "In other countries women are still the ones who stay at home..."

As expected, students completing WST4309 used more sophisticated language in their descriptions of gender as a cultural difference, and all seven students expressed an awareness of gender differences within our culture. However, none of the WST4309 materials reflect an "ability to understand values pertaining to gender differences across as well as within cultures" nor an understanding of how race, ethnicity, and class intersect with and shape gender.
	Carrie New, WRC mgr., administered the survey in all courses; members of the WST assessment committee read, scored, and evaluated the assessment documents. Course papers were collected by individual instructors and shared with Assessment Committee members (w/ names redacted) by New and Ludlow. Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	5. Assumes the role of a responsible citizen in relation to issues of gender, race, and culture.
	During AY2008-2009, 105 Assessment Surveys were collected from 6 sections WST 2309G; 7 Assessment Surveys were collected from 1 section of WST 4309. These surveys were read by members of the WST Assessment Committee. Question 5 of the survey addresses this SLO.

Final papers were collected from 1 section of WST 4309, and a random sample of these papers was read by the Assessment Committee members.

In addition, this SLO is measured by student participation in campus and community activities, as reported by individual instructors.
	Students will leave WST2309G able to articulate, using Women’s Studies vocabulary, an awareness of the importance of community engagement and a belief in their individual ability to participate as a responsible citizen. 

Students will leave WST 4309/graduate from the WST minor having actively participated in gender-relevant community engagement activities. 
	Materials collected in AY 2008-09 reflected students’ increasing ability to articulate the importance of community engagement as they move from WST2309G to WST4309 to graduation.

WST2309G surveys showed that approx. 48% of the students believe that a responsible citizen’s role is simply “not to discriminate” against others. 16% articulated the importance of direct action or activism (i.e., “Protest or become an activist”; “work for change”); 10% expressed that change comes through educating the self (i.e., “become informed of what gender, race, and culture are and how they are all related to each individual. By having this knowledge, citizens can make informed decisions about their future actions”); 9% expressed the importance of educating others; and 10% saw responsible citizenship in terms of participation (i.e., “vote”). The remaining 7% showed no awareness of what “global citizenship” might mean.

WST4309 surveys reflected an overall awareness of the importance of active involvement. 29% of the surveys said that acceptance of others is the responsibility of a global citizen and 29% articulated the importance of educating others (i.e., “raise children to think abstractly and (for the most part) outside the influence of [institutions] that encourage gender and race divisions”), while a full 57% called for direct action (i.e., “see oppression, recognize it, call it to others’ attention, and work together to end it”) as a part of citizenship.

Although the surveys did not ask students to account for their own community engagement, courses taken by WST minors did provide opportunities for community engagement and responsible citizenship. For example, the WST4309 final project was activist-oriented and asked students to share their understanding of Feminist Theory and its applications with the community, broadly defined. All seven of the students who completed the course successfully completed this assignment. In addition, four of the six graduating WST minors were enrolled in CMN3903, Rhetoric of Women; this course’s culminating project was a multi-media exhibit called Gender Unplugged, which was staged on the campus quad. 
	Carrie New, WRC mgr., administered the survey in all courses; members of the WST assessment committee read, scored, and evaluated the assessment documents. Course papers were collected by individual instructors and shared with Assessment Committee members (w/ names redacted) by New and Ludlow. Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	6. Demonstrates understanding of the contribution of women in several disciplines that are part of Women’s Studies.
	In AY 08-09 six WST minors graduated and four completed exit interviews.  Questions 2 and 5 provide insight into how students learn about the contributions of women in several disciplines.

In addition, final papers were collected from 6 sections of WST 2309G and 1 section of WST 4309, and a random sample of these papers was read by the Assessment Committee members.
	Students will leave WST2309G able to demonstrate, using Women’s Studies vocabulary, an awareness of women’s contributions to a variety of academic and employment disciplines as well as an awareness that women’s contributions have often been overlooked or erased. 

Students will leave WST 4309/graduate from the WST minor articulating, using more complex vocabulary, a more sophisticated understanding of women’s contributions to academic and employment disciplines and a fuller understanding of the barriers and limitations to women’s achievements and to recognition of women’s contributions.
	Student materials in the exit interviews and both WST 2309 and WST 4309 represented perspectives from a variety of disciplines.  

30% of respondents demonstrated an ability to score in the highest category.  This understanding was most evident in the essay assignment entitled “Women in History,” where students were asked to write about significant female figures from various fields of endeavor. 
	Carrie New, WRC mgr., administered the survey in all courses; members of the WST assessment committee read, scored, and evaluated the assessment documents. Course papers were collected by individual instructors and shared with Assessment Committee members (w/ names redacted) by New and Ludlow. Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	7. Shows a working knowledge of the historical development and/or contemporary applications of feminist theory.
	Final papers were collected from 6 sections of WST 2309G and 1 section of WST 4309, and a random sample of these papers was read by the Assessment Committee members.
	Students will leave WST 4309/graduate from the WST minor articulating, using complex vocabulary, a working knowledge of the historical development and/or contemporary applications of Feminist Theory.
	Only one student in WST 4309 demonstrated working knowledge of the historical development and/or contemporary applications of feminist theory through her final paper. This finding is likely the result of the paper's

topic (to describe activist projects the students completed) rather than an indicator of the students' lack of command of feminist theory.
	Carrie New, WRC mgr., administered the survey in all courses; members of the WST assessment committee read, scored, and evaluated the assessment documents. Course papers were collected by individual instructors and shared with Assessment Committee members (w/ names redacted) by New and Ludlow. Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


(Continue objectives as needed.  Cells will expand to accommodate your text.)

PART TWO  

Describe your program’s assessment accomplishments since your last report was submitted.  Discuss ways in which you have responded to the CASA Director’s comments on last year’s report or simply describe what assessment work was initiated, continued, or completed.

Although AY 08-09 was designated the second of a “four-year cycle” for assessment in WST, the WST Assessment Committee has determined that the cycle will be refocused, given the large-scale changes in the WST program this year (particularly, the hiring of a continuing, tenure-track program coordinator). 

Thus, AY 08-09 was a “continuing” year, with no substantive changes made based on the CASA Director’s response to last year’s report. However, the current Women’s Studies Coordinator and Assessment Committee have plans to revise our Assessment Protocol and documents for AY 09-10, and the Coordinator has scheduled a June 23, 2009, meeting with Karla Sanders, CASA Director, to go over proposed changes.

As we revise our Assessment Protocol and documents, we will work to incorporate previous years’ recommendations from CASA, including: implementing portfolio assessment for WST minors by collecting materials throughout the students’ time at EIU; working with CATS to explore the possibilities inherent in on-line collection of assessment data; honing learning objectives; and distinguishing assessment of teaching and learning for the students in the Minor from that of General Education students.

PART THREE 
Summarize changes and improvements in curriculum, instruction, and learning that have resulted from the implementation of your assessment program.  How have you used the data?  What have you learned?  In light of what you have learned through your assessment efforts this year and in past years, what are your plans for the future?  

Our future plans, inspired by our AY 08-09 assessment experience, include:

1. revision of our SLOs (Student Learning Objectives) to be more precise and measurable and less subjective;

2. revision of our Assessment Protocol and documents, as explained above, in order to bring our data collection more in line with our  SLOs;

3. implementation of a plan to put WST Student Learning Objectives on every WST course syllabus, thereby sharing our objectives with students and all faculty;

4. collection and maintenance of a Syllabus Bank that represents courses that minors enroll in to fulfill their WST requirements (which should help us track the success of WST’s inter- and multi-disciplinarity);

5. assignment of some SLOs to the General Education/intro course and others specifically to the upper division courses;

6. establishment of a portfolio-based assessment process that will track WST minors from their gateway course (WST 2309G) to graduation.

While we recognize that these changes may take more than one year to accomplish, and that assessment revision should be a dynamic and on-going process, we do hope to have a substantial amount of this work finished in time for AY 09-10.

Please complete a separate worksheet for each academic program (major, minor) at each level (undergraduate, graduate) in your department.  Worksheets are due to CASA this year by June 15, 2009.  Worksheets should be sent electronically to � HYPERLINK "mailto:kjsanders@eiu.edu" ��kjsanders@eiu.edu� and should also be submitted to your college dean.  For information about assessment or help with your assessment plans, visit the Assessment webpage at � HYPERLINK "http://www.eiu.edu/~assess/" ��http://www.eiu.edu/~assess/� or contact Karla Sanders in CASA at 581-6056.	
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